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Abstract

Historical ethics is addressed in history textbooks in an integrative, multi-faceted, reflective, and topical
way. This approach contributes to a more comprehensive understanding of the past and the
development of students' critical evaluation skills. This study aims to comprehensively evaluate the 9th-
grade secondary school history textbook in Tirkiye from the perspective of historical ethics. Within the
scope of qualitative methodology, document analysis was used in the study, and the 9th-grade
secondary school history textbook published by the Ministry of National Education of the Republic of
Turkiye was used as the data source. The "Form for Examining Textbooks in terms of Historical Ethics"
developed by the researchers was used as a data collection tool. The textbook's content was analyzed
in this framework regarding historical accuracy and honesty, cultural sensitivity and diversity, human
rights and ethical values, critical approach and topicality, impartiality, and pluralism. The data collected
within the scope of the research were analyzed by the content analysis method. The findings show that
the 9th-grade secondary school history textbook complies with the principles of historical ethics to a
great extent. However, it was concluded that some themes should be examined more deeply, and some
aspects of the content should be enriched. It can be said that including more examples and discussions,
especially in areas such as historical accuracy, cultural sensitivity, and human rights, will contribute to
developing students' critical thinking skills.
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INTRODUCTION

History has been a field of interest for human beings since the first civilizations as a reflection of human
curiosity. History is a study of the past and means "research; knowledge acquired through inquiry."
History is an umbrella concept that includes remembering, discovering, collecting, organizing,
presenting, and interpreting information about past events and events (Arnold, 2000; Liddell & Scott,
1996). Accordingly, it is challenging to come up with an agreed definition of history. Moreover, the fact
that history is a dynamic discipline makes it difficult for historians to agree on a single definition
(Chang'ach, 2013).

As important as the whatness of history is, how historical thinking is realized is also an important issue.
As it is known, historical thinking is a basic mental process used to understand, interpret, and adapt the
past to the present. In this context, historical thinking is the creative process of historians to make sense
of and interpret the past (Geng, 2023; Seixas & Morton, 2013). Historians try to understand and explain
the relationship between the past and the present based on limited and fragmented historical evidence.
This process is shaped by the combination of the historian's creativity and the traces of the past.
Historical thinking may vary in different cultures and periods. The differences between written history
and oral history can be given as an example. Writing history involves new challenges in today's complex
and rapidly changing world. In order to overcome these challenges, historians specialize in academic
training. They are also familiar with their peers' norms regarding the use of evidence, the validity of
arguments, and the adequacy of causal explanations. However, these processes are often hidden at the
end of historical narratives, so students must be familiar with the methods and techniques used by
historians (Seixas & Morton, 2013). When students know these methods and techniques, they can
evaluate historical evidence by understanding the historical thinking process. In this way, students gain
historical literacy skills.

Although there are many models for historical thinking, one of the most widely accepted ones is Peter
Seixas' Historical Thinking Skills model. For example, in Lomas' (1990) "Teaching and Assessing Historical
Understanding”, he explained key concepts such as cause and effect, continuity and change, evidence,
and historical significance for teachers (Lomas, 1990). However, he did not mention the concepts of
"historical empathy" and “ethical dimension", while Seixas included "historical perspective" and "ethical"
dimension among the six types of historical thinking he proposed. In other words, while Seixas
emphasizes historical ethics and empathy as an important component of historical thinking, these
concepts are not included in Lomas' list. In this context, Peter Seixas created a model of six basic
components supporting historical thinking skills. Seixas' studies on these concepts and the model he
developed started to take shape in the mid-1990s (Denos, Case, & Seixas, 2023; Seixas, 1998; Seixas,
1997; Seixas, 1996).
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Figure 1 Historical thinking skills model developed by Peter Seixas

As seen in Figure 1, one key concept in the model Seixas developed is historical ethics. As is known,
historians try to understand the ethical dimension of destructive events such as conquests and slavery
in the historical process. Accordingly, when we look at the past, it becomes inevitable to take an ethical
attitude toward the destruction and injustices caused by such events. In this context, the victories and
achievements of the past also require ethical judgment. These ethical judgments can be listed as follows;

e What price was paid for these victories and achievements?

e What were their consequences?

e How should we evaluate these events from today's perspective?

Historians and students need to carefully analyze and evaluate both positive and negative events to
understand the ethical dimension of the past. In this way, they can understand the historical heritage
that has passed from the past to the present and make more informed ethical decisions (Denos, Case,
Seixas, & Clark, 2023). Historical ethics considers ethical principles when interpreting history or judging
the past. This approach aims to evaluate the actions, aims, and intentions of individuals, groups, and
societies involved in historical events fairly and objectively. In this context, historical ethics aims to
understand the problems, dilemmas, and violations related to the past and to make more ethical
decisions today. Historical ethical principles can illuminate current ethical issues (Seixas & Ercikan, 2015).
"Human behavior" schemas such as morality and justice play an important role in students'
understanding of historical texts, but this can also affect their critical reading skills (Levstik & Barton,
2011).

The content of historical ethics covers various elements. First, examining moral judgments, right/wrong,
and good/bad concepts in history is important. For this reason, the ethical evaluation of the values,
beliefs, and actions of people in the past is also included in this scope. In addition, serious human rights
violations in history, such as genocide, slavery, and war crimes, are ethically analyzed. In addition, ethical
analyses of historical actors' intentions, choices, and responsibilities are also an important part of the
content. Finally, the development of contemporary perspectives on ethically sensitive issues of the past
is among the topics that constitute the content of historical ethics. In this context, historical ethics aims
to use the ethical criteria in these contents to understand and interpret the past. This approach provides
a deeper and more comprehensive understanding of history and contributes to making more conscious
and ethical decisions today (Seixas, 2017; Seixas & Ercikan, 2015). Indeed, human actions are inherently
intertwined with ethical reasoning. In other words, people, consciously or unconsciously, evaluate every
action ethically. Therefore, ethical reasoning is fundamental for understanding and explaining historical
events. In this context, the ethical character of historical actions should not be restricted to judgments
made afterward by looking at the results of those actions. Instead, it should also be analyzed what the
actors, i.e., historical figures, who performed these actions intended their actions (Ahonen, 2023). In this
context, the content of historical ethics includes the following basic elements:

Examination of moral judgments and concepts in the past: This element of historical ethics refers to
considering the context and circumstances of people in the past. Moral approaches in the past are not
"otherised", but rather tried to be understood and interpreted. This approach emphasizes two important
points: First since time and circumstances change, a direct evaluation of past moral judgments and
behaviors with present-day criteria can be misleading. Historical ethics emphasizes understanding and
interpreting the past within its context. Secondly, approaching the past with empathy and understanding
instead of “othering” provides a better understanding of moral approaches in the past. In this way, it is
possible to better understand historical development and see the origins of today's moral values (Denos,
Case, Seixas, & Clark, 2023; Ricoeur, 2004).
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Ethical analysis of gross human rights violations: This element of historical ethics is an important
component of the ethical scrutiny of gross human rights violations. The most horrific events in human
history, such as genocide, slavery, and war crimes, are considered in this context. In this context, a
historical ethics approach requires first analyzing the historical, political, and socio-cultural contexts of
these events. The experiences of victims, the intentions and actions of perpetrators, and institutional and
social dynamics are tried to be understood. The ethical wrongness and unacceptability of these practices
are then emphasized. The dominant ethical understandings of the past are also discussed and compared
with the ethical paradigm of today. In addition, the long-term effects and traumas of these violations on
modern societies are also discussed from an ethical perspective (Seixas, 2017; Seixas & Ercikan, 2015;
Torpey, 2006).

Analyzing the intentions, choices, and responsibilities of historical actors in an ethical context: This
component of historical ethics analyses the ethical decisions and actions of important historical figures
in the past. Historical ethics ethically evaluates the actions, decisions, and responsibilities of these
individuals and institutions, taking into account the conditions and moral values of the time. Historical
ethics interprets important past figures' moral attitudes and decisions by comparing them with today's
ethical standards. Accordingly, this component contributes to understanding ethical values in history
and the development of ethical thinking today. Thus, the ethical analysis of historical figures' intentions,
choices, and responsibilities becomes one of the fundamental components of historical ethics. Historical
ethics aims to illuminate the historical background of ethical development by analyzing the actions and
decisions of important figures of the past from today's ethical perspective (Beverage & Lorenz, 2013;
Jenkins, 2003).

Developing contemporary perspectives on ethically sensitive issues from the past: This component of
historical ethics is directly related to historical perspective. An important historical perspective is
determining the ethical boundaries between the past and present. Accordingly, ethical practices
accepted in the past may gain a different meaning in light of today's values. Therefore, it is necessary to
consider the conditions of the period and the social norms at that time. Judging the actions of historical
actors from today's perspective creates a situation that is contrary to historical ethics. People's
understanding of ethics may change in the historical process, and some situations that were considered
legitimate in the past may be considered unethical in today's conditions. In addition, cultural and social
differences may diversify ethical perspectives. The dynamic structure of ethical understanding brings the
constant redefinition of boundaries. In this context, it is important to consider the local context and
universal ethical principles when dealing with ethically sensitive issues related to the past. Indeed,
determining the ethical boundaries between the past and the present may be possible by considering
the historical background, changing norms, and cultural diversity (Seixas & Ercikan, 2015; Bevernage &
Lorenz, 2013; Kahane, 2012).

It can be said that using historical ethics is important in social sciences in general and history and social
studies education in particular. Democratic citizenship-oriented reform of history education can make
important contributions to historical ethics. This approach improves students' ability to ethically evaluate
past events and actions. Thus, the moral factors that play a role in historical decision-making processes
can be seen more clearly. Furthermore, the historical experiences of different social groups and
individuals can be analyzed from a pluralistic perspective. Injustices, discrimination, and human rights
violations in the past are better understood. Students can develop healthier judgments today and in the
future by analyzing the ethical dimensions of historical events. In this context, in history education,
students' ability to critically evaluate evidence and to consider different perspectives is crucial in terms
of historical ethics. Because by questioning the evidence and considering different perspectives, students
can develop a critical attitude towards one-sided or manipulated history presentations. This is necessary
for the uncovering of historical truth and justice. Furthermore, multiple perspectives allow for a more
holistic and humane understanding of historical events and processes. This contributes to developing
the historical, ethical principles of impartiality, objectivity, and empathy. Students' ability to question
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evidence and consider different views can help them build a more democratic and peaceful society in
the future (Barton & Levistik, 2004; VanSledright, 2011; Wineburg, 2001).

It can be said that the reflection of historical ethics in history and social studies education occurs through
textbooks. Analyzing the content of textbooks in the context of historical ethics is important for students
to learn both past realities and universal values holistically. This evaluation should be made by
considering various dimensions. In this context, historical accuracy and honesty should be considered
first. The textbooks' events, people, and developments must be presented objectively and realistically,
and historical information must be conveyed completely and without distortion. In this context, the
reliability of historical sources and references should be checked (Wineburg, 2001). Secondly, cultural
sensitivity and diversity dimensions should also be considered when evaluating historical ethical content
in textbooks. This is because different cultures, religions, and traditions should be presented in their
historical context, cultural heritage and diversity should be respected, and there should be no prejudices
and stereotypes (Banks, 2019). Thirdly, critical approach and topicality are also important. For this reason,
it is necessary to evaluate historical events from today's perspective, develop historical consciousness
and awareness, and update textbooks regularly in light of current developments (Wineburg, 2001).
Impartiality and pluralism are other important aspects to consider when evaluating textbooks. Different
perspectives, interpretations, and evaluations should be included in textbooks, and ideological, political,
or cultural prejudices should be avoided. In this context, textbooks should be ensured to represent all
segments of society (Loewen, 2018). In addition, textbooks and curricula should be updated to reflect
cultural diversity and to enable students to recognize different cultures (Sears & Wright, 2004). Finally,
human rights and ethical values should also be considered in evaluating historical content in textbooks.
Universal values such as human rights, equality, justice, and freedom should be emphasized, and
negative events such as discrimination, persecution, and oppression should be handled ethically. It is
also important to reflect basic ethical principles (honesty, responsibility, empathy, etc.) (Noddings, 2013).

When the relevant literature is reviewed, it is seen that some studies have been conducted on the
reflections of historical ethics, which has an important place in history and social studies education, on
textbooks. Hickman and Porfilio (2012), through a critical analysis of history textbooks, revealed that the
texts have ideological orientations and political agendas. Sleeter and Grant (2011) emphasize that
textbooks and curricula are full of content that normalizes racist, sexist, and disability discrimination.
Epstein (2009) examined how textbooks are interpreted in classrooms and communities in terms of race,
identity, and pedagogy. This study shows how historical narratives give rise to different readings and
understandings. Loewen (2008) questions the official historical narrative of American history textbooks
and argues that these narratives distort many events and present students with false and misleading
information. Wineburg (2001) emphasized the importance of developing students' historical thinking in
history teaching and stated that history textbooks are often written from a biased and ideological
perspective. On the other hand, Paxton (1999) stated in his study that history textbooks have biased,
biased, and ideological content. The textbooks' historical narratives generally reflect dominant groups'
perspectives and ignore different perspectives. This situation prevents students from evaluating the
ethical dimensions of historical events and negatively affects the development of their critical thinking
skills. Fitzgerald (1979) states that the narratives in history textbooks generally have unethical
characteristics.

When the studies listed above are evaluated as a whole, it is noticeable that there are some deficiencies
in historical ethics in history textbooks. When the literature in Tlrkiye is analyzed, it is noteworthy that
no historical ethics studies exist. This situation brings up the need for a study that will show the place of
historical ethics in the textbooks taught in Tirkiye. It is believed that this study will fill the gap in the
field, develop a perspective on the situation of history textbooks taught in Turkiye in terms of historical
ethics, give an idea to textbook authors and inspire future research. This research aims to reveal the
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situation of the 9th-grade secondary school history textbook in Tirkiye regarding historical ethics. The
research answered the following questions:

1. What is the status of the 9th-grade secondary school history textbook regarding the ethical
dimension of historical accuracy and honesty?

2. What is the situation of the 9th-grade secondary school history textbook regarding cultural
sensitivity and diversity ethical dimension?

3. What is the position of the 9th-grade secondary school history textbook in terms of human
rights and ethical values ethical dimension?

4. What is the position of the 9th-grade secondary school history textbook regarding critical
approach and topicality ethical dimension?

5. What is the situation of the 9th-grade secondary school history textbook regarding the
impartiality and pluralism dimension?

METHOD

The document analysis method was used in this qualitative study. Document analysis is one of the
qualitative research methods, and it is carried out by the researcher meticulously examining various
written, visual, or electronic documents and systematically evaluating and interpreting them (Bowen,
2009). In this method, the researcher gets rid of his/her prejudices and analyses the documents from an
objective point of view. In document analysis, the researcher goes beyond counting or coding and tries
to identify important themes, patterns, and relationships in documents (Rapley, 2007). Content analysis
includes coding the data, identifying themes, and examining relationships (Krippendorff, 2018). The main
data source of the research is the Secondary History 9th-grade history textbook published by the
Ministry of National Education (MoNE) of the Republic of Tulrkiye. The PDF (Portable Document Format)
version included the printed book in the analysis. The evaluation criteria within the scope of historical
ethics were established in line with the relevant literature (Ahonen, 2023; Epstein, 2009; Lévesque, 2008;
Loewen, 2008; Noddings, 2013; Seixas, 2017; Seixas & Ercikan, 2015; Torpey, 2006). These criteria are
historical accuracy and honesty, cultural sensitivity and diversity, human rights and ethical values, critical
approach and topicality, impartiality and pluralism. Sub-categories and explanatory concepts were
defined for each criterion.

The Method section needs to include the research design or the type of the study (cross-sectional,
longitudinal, survey, experimental, ethnographic, etc.), the description of the sampling procedure
(including the description of the population), or the selection of the study group, data collection
instruments and procedures, data analysis, and the issues of validity, reliability and ethics.

Data Source

The primary data source of the research is the 9th-grade secondary school history textbook published
by the Republic of Turkiye (T.C.) Ministry of National Education (MEB). This textbook was accepted as a
textbook by the Ministry of National Education, Board of Education and Instruction on 24.06.2019,
numbered 15, and published in 2021. Information about the book is shown in Table 1:

Table 1. Publication and content information of 9th-grade secondary school history textbook

Course Name Ortadgretim Tarih 9
Teaching Level 9
Year of Publication 2021
Printing Institution / Organisation Republic of Turkiye Ministry of National Education
Number of Units 6
Number of Images 178
Number of Maps 38
Number of Page 224

Journal of Innovative Research in Teacher Education, 5(3), 147-168 152



Analyzing the 9th-grade secondary school history textbook...

When Table 1 is analyzed, it is seen that there are 178 visuals and 38 maps on 224 pages of 6 Units.
Tirkiye and the Turkish World map at the end of the book were included in the maps, but the visuals on
the unit covers were not included. In addition, explanations of the unit cover visuals are given.
Educational cover designs are of a quality to arouse the student's interest and curiosity, and the visuals
support the student's learning process. Regarding ethics, the textbook's cover was used per the
principles of impartiality and objectivity, and the book and unit cover designs avoided content that
would negatively affect students' personality development and value judgments.

Data Collection Tool and Development

A textbook evaluation form was developed to evaluate the historical ethical dimension of the 9th-grade
secondary school history textbook. In this direction, the "Textbook Evaluation Form in terms of Historical
Ethics" was designed due to a systematic process. Firstly, a comprehensive literature review on historical
ethics and textbook evaluation was conducted. As a result of this review, concepts, themes, and
categories that are important in terms of historical ethics were identified. The aim was to create the
content of the form in a way that covered these critical elements. Then, two academicians who are
experts in history education and historical ethics were consulted. These two academicians, experts in
their fields, made important suggestions about the content and structure of the form and suggested
various evaluation criteria to increase its validity. They actively analyzed and interpreted the data
collected during the pilot application process and contributed to the form's final form.

In line with the experts' suggestions, various arrangements were made to the form and content, and face
validity was improved. The developed form was used to evaluate the 9th-grade secondary school history
textbook, which was randomly selected from the history textbooks at different levels published by the
Ministry of National Education, as it was quickly accessible for the researchers within the scope of a pilot
application. Including textbooks at different levels in the study is important in expanding the scope of
the form. The data collected during the pilot application provided feedback to the form development
process. In the light of these data, final adjustments were made to the form, and the final version was
created.

Table 2 Form for Analysing Textbooks in terms of Historical Ethics

Theme Concepts Description
> Resource utilisation To use a variety of reliable sources and different
g perspectives in historical narrative.
o Historical Evidence Objective evaluation of historical events by supporting
‘Eu o them with multifaceted evidence.
2 & Objective Narration Pluralistic and objective historical narration.
% s 2 Transferring Historical Facts To present historical facts accurately and comprehensively
o - . .
T & £ Correctly in their context.
To evaluate the impact of different civilisations, cultures,
Cultural Awareness L .
2> religions and ethnic groups on each other.
'; . . .
2 Intercultural Communication TQ communicate by understanding and adapting to cultural
2 differences.
a - . Respect different cultures and act in harmony b
s 2 Cultural Sensitivity and Adaptation P . yoy
s = endeavouring to understand them.
2 - E Ethical Decision Making Considering different perspectives, assessing potential
358 impacts and striving for the best outcome.
Democracy Historical evaluation of democratic rights.
To analyse the historical transformations in the concept of
Freedom
Sw - freedom.
£ % - Equalit To investigate the historical background of struggles for
22 51! quality equality.

=]
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To evaluate the historical meaning and applications of the

Justice L
concept of justice.
To evaluate the historical dimension of the relationship
Tolerance .
between tolerance and pluralism.
. To evaluate the reflections of human development in the
Humanism

historical process.

- . . Enabling historical events to be analysed from different

S 2 Multidimensional handling 9 y
8 g perspectives.
s s . . . Presenting various views on historical issues and
@ 0 Presenting different perspectives ; . "
< g. encouraging students to think critically.
S 8  Contextualisation (establishing a Analyzing the historical background towards current
£ B & historical relationship) events.
UagU

Objective narration Impartial and objective historical narration.
2
3 E Polyphonic approach Pluralistic history narration.
| —_—
(] ©
g' e E Avoiding prejudices Impartial and unbiased understanding of history.
= @© Q

Data Collection

A 9th-grade secondary school history textbook was selected as the main data source of the research.
Since the textbook provides data in accordance with the purpose of the research and has high
accessibility, it was preferred to be determined by convenience sampling method. Convenience sampling
is a sampling method in which the researcher can collect data quickly and practically (Yildinm & Simsek,
2013). The main reason for choosing the convenience sampling method is that the 9th-grade secondary
school history textbook provides data suitable for the research and has high accessibility. This method,
which provides convenience to the researchers regarding time and cost, allowed the study to be carried
out quickly and effectively. The previously developed "Form for Analysing Textbooks in terms of
Historical Ethics" was used in the data collection process. This form consists of 5 main themes and a total
of 20 concepts. The data collection process was carried out systematically. Firstly, 6 units in the textbook
were handled one by one, and each unit was analyzed in the context of 20 concepts in the form. The
researchers carefully analyzed the textbook's texts, visuals, activities, and other elements and recorded
their observations about each concept. The historical and ethical elements, approaches, and examples
identified in the unit contents were marked in the form. The collected data were organized, classified,
and analyzed. In this way, the strengths and weaknesses of the textbook in terms of historical ethics were
identified.

Analysing the Data

The data collected in the study were analyzed using the content analysis method. Content analysis is a
research technique for making reproducible and valid inferences from texts (or other meaningful topics)
about their contexts of use. Content analysis has its unique approach to analyzing data, mainly from how
the content, the object of analysis, is designed (Krippendorff, 2018). Social scientists can comprehend
social reality multidimensionally by analyzing text types and making more holistic analyses. Therefore,
these skills are among the indispensable qualifications of social scientists (Weber, 1990). A systematic
and objective approach is important in evaluating historical and ethical elements in the textbook.
Content analysis allows for a holistic evaluation by analyzing quantitative and qualitative data, and the
content analysis method effectively reveals the contextual meanings of texts (Erlingsson & Brysiewicz,
2017). Contextual analyses of historical narratives in the textbooks allow deeper inferences to be made
in terms of historical ethics. While analyzing the data within the scope of the research, themes, and codes
related to these themes were created. Codes and themes were first created while analyzing the data
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obtained within the scope of the research. Codes and themes were derived from the content used in
the research process. The textbook's content was analyzed during the textual analysis, and certain
themes and codes corresponding to these themes were created. The results were combined around
these themes, and the frequency of repetition (frequencies) and percentages were explained in tables.
Credibility, transferability, consistency, and verifiability were utilized to ensure the reliability and validity
of the research data. In this context, for the transferability of the research, the credibility of the research
was ensured by including quotations from the History 9 textbook, which is the primary data source of
the research, for the relevant themes. In this context, the transferability of the research was tried to be
provided with direct quotations supporting the research data. Thus, it is aimed at helping readers better
understand the context and findings of the research and allowing the research to be transferred to other
environments. In addition, the researcher triangulation method was used to ensure the data's
consistency within the research scope. Researcher triangulation is a method that aims to obtain multiple
observations and results by involving two or more researchers in a study. While this approach helps to
verify the findings, it also provides a broader perspective of the phenomenon being analyzed by
presenting different perspectives. Thus, the research process is enriched, and a more comprehensive
understanding emerges (Denzin, 2017). In this direction, three people in the research team tried to
ensure the reliability of the research by independently analyzing and coding the texts in the textbook.

FINDINGS

A multidimensional analysis of the 9th-grade secondary school history textbook published by the
Ministry of National Education of the Republic of Turkiye (MEB), which constitutes the main data source
of the research, was carried out in terms of historical ethics. The findings obtained in this context are
presented in detail below. In the first question of the study, the situation of the History 9 textbook in
terms of the ethical dimension of historical accuracy and honesty was investigated. The findings obtained
in this context are explained below.

Table 3 Analysis on Historical Accuracy and Honesty Dimension of 9th-grade secondary school history
textbook

Unit Names and Frequencies

Unit Unit
4 6
) Unit Unit Unit Turkish Unit Acceptance
Main . . 2 3 . of Islam by Total
Sub-Dimensions 1 . World in 5
Theme Histo Early World in the Earl The Birth the Turks Frequency
ry Periods the Y . and the [§)]
and . and of Islamic .
. of Middle . A First
Time . Middle Civilisation .
Humanity Ages Turkish
Ages .
Islamic
States
Resource utilisation 25 51 31 61 66 42 276
o
s Historical Evidence 17 46 27 40 46 30 206
< 'g &
S < g Objective Narration 25 20 15 12 14 29 115
§ £
2
T Transferring
Historical Facts 12 14 13 15 20 19 93
Correctly
Total Frequency (f) 79 131 86 128 106 120
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“When Table 3 is analyzed, it is seen that a total of 276 sources are used in 6 units in 9th-grade secondary
school history textbook sources, visual sources, and whether sources were used in in-text passages were
considered. Where does the Khan get his power from in Unit 4? (Kagan Glcini Nereden Aliyor?°) In the
Orhun text, examples from the Orkhon inscriptions were taken, and a bibliography was given at the end
of the text. In addition, although 7 different historians were quoted on page 6 no bibliography was
given (MEB, 2021, p.13, 108).

Tiirk Devletlerinde Mesruiyet Kaynagi
Herodotos (Herodot) (MO 484-425) (Gorsel 1.1)
=\ Tarih, insanlarn ve insan topluluklarinin baslarindan gecenleri

u T yoluyla
Kagan Giiciinii Nereden Aliyor? C

W/

ibn Haldun (1334-1406) (Garsel 1.2)

Tarih, gercedi arastirmak ve olaylann sebeplerini bulup ortaya
koymalktir. Olaylarn ilkeleri incedir, nitelik ve sebepleri hakkindaki
bilgi derindir.

Ilk Turk devleti olan Asya Hun Devleti'nde hiikiimdarlar, Gék
Tanri'nin tahta cikardigi Tanhu unvanini kullanmistir. Mete Han, C
MO 176'da Cin imparatoruna génderdigi mektupta kendisini,
Gaék Tanr tarafindan tahta ¢ikartiimis Hunlarin baytk Sanyt'st C

olarak ifade etmistir. Orhun Yazitlarinda Bilge Kagan “Tanr Tarih bir olayin sadece flan tarihte olduguny bilmek dedil, gecmiste
irade ettidi icin kut’'um oldugu icin kagan oldum.” demistir. Dty OIS Slaviar aRgeriEnaimak ve bu slayiaraan qers
Uygur Devleti’nde de benzer durum séz konusudur, Uygurlara
ait Karabalsagun Yazit'nda, Bégl Kagan'in unvani “Tengride D}
kut bulmus." olarak belirtilmistir.

Kafesodlu, 1995, 5.237; Koca, 2002b, 5.1071; Ogel, 2001a, C
s.67'den dlzenlenmistir.

o/

Leopold von Ranke {Lepold fon Ranke) (1795-1886)
Tarih, hakikatte meydana gelmis olaylarla ilgilidir. Gercedin ne
oldugu belgelerde sakiidir ve gercek ancak belgelerin elestirisiyle
ortaya cikar. Belge yoksa tarih de yoktur.

S

Ahmet Cevdet Pasa (1822-1895)

Lucien Febvre (Liisyan Fevr) (1878-1956)
Tarih, gecmis ve buginin incelenmesidir.

Edward H. Carr (Edwvird Kar) (1892-1982)

Tarih, tarihci ile olgular arasinda kesintisiz karsiikll bir etkilegim
sureci, bugin ile gecmis arasinda bitmez bir diyalogdur.

A\

Halil inalcaik (1916-2016)

Gercek bir tarih icin kaynaklara gitmelk, kaynaklar iyi tenkit edip
degerlendirmek gerekir.

Figure 2 Figure 3

As for the use of historical evidence, a total of 206 pieces
of evidence were utilised. Historical visual objects,
illustrations, pictures and maps were taken into
consideration as evidence. For example. The Land Forces
coat of arms in Unit 4 was not taken into consideration
as historical evidence because it cannot be considered as
a direct historical evidence (MEB, 2021, p.102). It is seen
that a total of 92 examples of objective expression were
identified in 6 units. While determining the examples of
objective expression, criteria such as impartiality,
accuracy, descriptivity, academic style, context

Ulkenin batisindaki bu taht md-
cadelelerini kazanan Berkya-
ruk, bu kez de devletin dogu-
sunda isyan eden diger amcas:
Arslan Argun’y bertaraf etti ve
baylece hakimiyetini pekigtirdi,

Sultan Berkyaruk Ddnemi'nin
onemli olaylanndan birisi de
Hagh Seferleri'nin baglamas:-
dur, Turklen Anadolu'dan atmak
ve Kudus'U ele gegirmek ama-
ayla Avrupa'dan harekete ge-
¢en Hagh ordusu (Gdrsel 6.20)
Antakya'ya kadar ilerleyerek
buray kugatt, Sehrin valisi,
Barkyaruk'tan yardim istedi,

el eps . . g T Gorsel 6.20
compatibility and usage in scientific disciplines were 1 Hagh Sefer Berkyaruk, Musul emirini bu igle goreviendirdi. Ancak Musul

(Gravar) emin, Haghlarla yapilan savap kaybetti, Baylece Antakya'y

taken as basis. For example, while Unit 6 Visual 6.20 I.

Figure 4
Crusade (Engraving)’ was evaluated within the scope of

5 The text in Figure 2: From Where Does the Khan Derive His Power? In the Asian Hun State, the first Turkish state, the rulers used the title of Tanhu,
which the Sky God enthroned. In the letter he sent to the Chinese emperor in 176 BC, Mete Khan expressed himself as the great Shanyu of the Huns
enthroned by Sky God. In the Orkhon Inscriptions, Bilge Kagan said, "I became a kagan because God willed it, because | had kut."There is a similar
situation in the Uighur State. In the Karabalsagun Inscription of the Uighurs, the title of Bogli Kagan is stated as "Tengride kut bulmus." Kafesoglu,
1995, p.237; Koca, 2002b, p.1071; Ogel, 2001a, Edited from p.67.

6 The text in Figure 3; Herodotus (Herodotus) (484-425 BC) (Image 1.1) History is the knowledge gained by recording what happened to people and
human societies. is knowledge. Ibn Khaldun (1334-1406) (Image 1.2) History is to investigate the truth and discover the causes of events. Principles
of events are subtle, and knowledge of their nature and causes is deep. Leopold von Ranke (Lepold fon Ranke) (1795-1886) History is concerned
with events that took place. The truth is hidden in documents, and the truth can only be revealed by criticising documents. If there are no documents,
there is no history. Ahmet Cevdet Pasha (1822-1895) History is not only to know that an event happened on such and such a date but also to evaluate
the events that occurred in the past and to take lessons from these events. Lucien Febvre (Lusian Fevr) (1878-1956) History studies the past and the
present. Edward H. Carr (Edvard Kar) (1892-1982)History is an uninterrupted interaction process between the historian and the facts, between the
present and the past. is an endless dialogue between them. Halil inalcik (1916-2016) For an accurate history, it is necessary to go to the sources to
criticize and evaluate the sources well.

7 The text in Figure 4 Berkyaruk, who won these throne struggles in the west of the country, eliminated his other uncle Arslan Argun, who rebelled
east of the state and thus consolidated his sovereignty. One of the important events of Sultan Berkyaruk's reign was the beginning of the Crusades.

Journal of Innovative Research in Teacher Education, 5(3), 147-168 v



Analyzing the 9th-grade secondary school history textbook...

"Accuracy, Descriptivism, Academic style", Unit 6 Visual 6.24 Nizamulmulk (Representative) was
evaluated within the scope of descriptivism (MEB, 2021, p.200, 208).

Finally, the criteria such as historical accuracy, evidence-based expression, objective approach, integrity
and consistency, language and expression were taken as basis while determining the examples of
transferring historical facts correctly. In the text titled Climate and Migrations in Unit 2, the text presents
a holistic narrative that covers all important points on the subject, and the transitions and connections
between paragraphs are clear and fluent. In addition, the relationships between ideas, events and
concepts are presented coherently.

In the second question of the study, the situation of the History 9 textbook in terms of cultural sensitivity
and diversity ethical dimension was investigated. The findings obtained in this context are explained
below.

Table 4 Analysis of 9th-grade secondary school history textbook on Cultural Sensitivity and Diversity
Dimension

Unit Names and Frequencies

Unit Unit
4 6
. . Unit . . Acceptance
Main Sub- Unit Unit 3 Turklsh Unit of Islam by Total
. . 1 2 World in 5
Theme Dimensions . World . the Turks Frequency
History Early . the Early The Birth of
. in the . and the i)
and Periods of . and Islamic .
. . Middle . R First
Time Humanity Middle Civilisation .
Ages Turkish
Ages .
Islamic
States
Cultural 1 1 5 3 > 3 12
Awareness
2
:E x Intercultu.ral . 1 5 5 1 3 10
a 3 Communication
o T X
w S v
=°© E Cultural
3 & Sensitivity and 1 1 2 2 1 3 10
E] Adaptation
v}
Ethical Decision
Making 1 1 3 2 1 1 9
Total Frequency (f) 4 4 9 9 9 10

When Table 4 is analyzed, it is seen that 12 examples of cultural awareness are used in 6 units in the 9th-
grade secondary school history textbook. While determining the examples of cultural awareness,
qualities such as being aware of the characteristics, norms, and values of one's own culture, accepting
that other cultures also have their unique qualities, and the ability to understand them were taken as
criteria. In Unit 4 4.2. Life Style Formed by Geography (Cografya ile Olusan Yasam Tarzi), awareness of
the reason for the formation of culture was created by expressing that the lifestyle of Turks was shaped
by the influence of the steppe geography (MEB, 2021, pp.99-101). It is seen that intercultural
communication is used in a total of 10 different places. While determining this, the existence of
interaction (information, ideas, values) exchange patterns between different cultures and the presence
of elements for cultural convergence and integration were considered.

The Crusader army, which mobilized from Europe to expel the Turks from Anatolia and capture Jerusalem (Figure 6.20), advanced to Antioch and
besieged it. The governor of the city asked for help from Berkyaruk. Berkyaruk assigned the emir of Mosul to this task. However, the emir of Mosul
lost the war with the Crusaders. Thus, the Crusaders captured Antioch and advanced until Jerusalem.
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In Unit 3, under the title "Trade in the Middle

Hun-Cin Politikalan

Ages" (Ortagagda Ticaret), it is stated that Mete Han, Gin'e kars: milli bir siyaset izlemisti. Buna gére
Hun Devleti, Cin'i savas gicl (Gérsel 4.23) ile bask: aluna
trade routes enable cultural exchange Sl Fibetns e s
. N ihtiyaglan »'/ergl ve'ya nca’ret
between continents as well as commercial ol Onden iReci
products ( MEB, 2021, p.79). It is seen that a ’ o thdd Gk
[ . | Gin'e kars: Gstanlagand kabul

total of 9 examples of cultural sensitivity and a a ke oo

< Gin Imparatoriugu’nun da
» E Hunlara karg: belirledigi bir

g N politika vard:. Bu politikanin

e ey - esasi, Hunlan hikimiyet aits

- Z=L ?‘\ % na almaku. Gin imparatorian
o

adaptation were identified in 6 units, and no
examples were identified in Unit 2. While
determining examples of cultural sensitivity

and  adaptation,  criteria  such  as RS i maltlasinde i0in Wiachse Vrcult ASom Saixsopt: B
understanding, respect, empathy, awareness,  FERLin S BT sjaniar sao envikalarts Hun beyler ve topluluklan arasinda

(Istanbul Harbiye Askeri Mizesi) dasmanhk gikarmisti. Aynica ticaret yoluyla Hun Glkesine 10ks

N 5zeliikle bans zamanlannda
- : Hun kaganlanina es olarak

and suitability to the cultural context were 772 pondererek Huriar rahata ve vke skyomiss. Bu durum
. . . Turklerin savasgilik yeteneklerini gevsetmisti.
considered. The examples given in the text SHRNEK METIN Koca, 2002, 5,690,695 ten duzentenmistic

titled Hun-China Policies ~ (Hun-Cin Figure 5

Politikalari)® in Unit 3 are evaluated within this

scope as they show that Turks and Uyghurs are sensitive to their cultural values and adapt to external
cultural influences ( MEB, 2021, p.112).

Eight examples were identified in the context of ethical decision-making. Situations such as benefit-
harm, justice-equality, autonomy, honesty, responsibility, environment, and long-term effects were
considered ethical decision-making criteria. In Unit 3 3.4, "Laws are Developing," examples of laws from
different periods of history were given to contribute to the student's ethical decision-making process (
MEB, 2021, pp. 88-90).

In the third question of the study, the situation of the History 9 textbook in terms of Human Rights and
Ethical Values ethical dimension was investigated. The findings obtained in this context are explained
below.

Table 5 Analysis of Human Rights and Ethical Values Dimension of 9th-grade secondary school history
textbook

Unit Names and Frequencies

Unit Unit
. 4 6
Unit Unit Unit Turkish Unit Acceptance
Main Sub- 3 . Total
Theme Dimensions ! 2 World World in > of Islam by Frequenc
History Early . the Early The Birth of the Turks 4 y
) in the : {/]
and Periods of Middle and Islamic and the
Time Humanity Middle Civilisation First Turkish
Ages .
Ages Islamic
States
Democracy ) 4 4 5 4 2 19
4] 7]
: 9
& =2 o Freedom 3 8 3 2 2 18
© S @ .
cE> 5 .
g 3 £ Equality ) 3 4 5 3 2 17
S <0 .
T i Justice - 3 4 5 4 6 22
Tolerance - - 3 4 4 2 13
Humanism - - 3 8 4 8 23

8 The text in Figure 5, Hun-Chinese Politics, Mete Khan had followed a national policy against China. Accordingly, the Hun State would put China
under pressure with its war power (Image 4.23), and the needs of the state and the people would be provided from China through taxation or trade.
Mete Khan aimed to crush the Chinese Emperor and his army morally with the policy he implemented and to make them accept his superiority over
China. The Chinese Empire also had a policy against the Huns. The essence of this policy was to dominate the Huns. Chinese emperors introduced
many agents into the Hun country in the entourage of Chinese princesses, whom they sent as wives to Hun kings, especially in times of peace. These
agents had created enmity among Hun beys and communities through various intrigues. In addition, by sending luxury goods to the Hun country
through trade, he had accustomed the Huns to comfort and pleasure. This situation loosened the warrior skills of the Turks. Edited from Koca, 2002a,
p.690,695.
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Total Frequency (f) 13 26 30 21 22

When Table 5 is analysed, it is seen that a total of 19 examples of democracy-related expressions are
used in 6 units in the 9th-grade secondary school history textbook. While determining the examples of
democracy, protection and guarantee of fundamental rights and freedoms (expression, belief,
organisation, etc.). Criteria such as equality, participation (economic and administrative), pluralism, rule
of law, minority rights, power sharing are taken as basis. In Unit 1, there are no examples or explanations
about the criterion of democracy and the other five criteria. This chapter gives information about the
definition of history, the methodology of history, the relationship between history and other disciplines
and Turkish historiography. In the passage titled Greek Civilisation (Yunan Medeniyeti)® in Unit 2, there
is a passage in which it is stated that the

elections held in Greek cities are considered

the first traces of republic and democracy. Yunan Medeniyeti

With this example, it can be stated that the
political and administrative transformations
in Greek cities were intended to reflect that

Yunzn kentlerinde yapilan secimler, cumhuriyet ve demokrasinin
ilk izleri kabul edilir. Basta Aristoteles [Aristo) olmak lizers Yunan
elements such as democracy, power bilginleri, bitkilere ve hayvanlara iliskin bilimsz| bilgileri derle-
sharing and political freedoms began to yerek botanik ve zooloji alanlanmin temellerini atmistir, Mileti

gain importance in the ethical values of the Thales (Tales) ve Pythagoras (Pisager); matematik, astronomi
period (MoNE, 2021, p.45). ve felsefe alaninda Gnemli calismalar yapmistr,

In addition, it is seen that a total of 18

expressions related to the concept of Figure 6

freedom were identified in 6 units. While

determining the examples for the concept of freedom, qualities such as the protection of fundamental
rights and freedoms of individuals, freedom of expression, belief and action, and personal autonomy
and independence were taken as criteria. In Unit 5, "With the Medina Convention, citizens were given a
social and political identity, and an unprecedented citizenship right was offered in that era. Non-
Muslims, who were given freedom of belief and opinion, were provided with the security of property
and life, and cheating and disloyalty were also prohibited." statement was taken as an example of
religious and intellectual freedom. While determining examples of equality; qualities such as non-
discrimination in social, legal, cultural and economic areas, everyone having equal rights, opportunities
and opportunities, different cultures and traditions being seen as equal value, ensuring justice in taxation
and social assistance were taken as criteria and a total of 17 expressions were identified in this context
in 6 units. In the reading passage given as a precursor to the open-ended questions on page 211 of
Unit 6, the importance of equality criterion in the context of historical ethics is emphasised by pointing
out the importance given to gender equality in the teachings of Hodja Ahmet Yesevi (MEB, 2021, p.211).
While determining the examples of justice, qualities such as equal treatment, equality in social life and
before the law were taken as criteria and it is clearly seen in Table 5 that 22 sample expressions were
identified in this context. In Unit 3, while listing examples of family and criminal law in the Genghis Law,
"The spiritual heads of all religions should be exempt from all kinds of taxes and obligations." (MEB,
2021, p.90). While determining examples of tolerance; qualities such as respect for differences, pluralism
and acceptance of diversity, dialogue, understanding, compromise were taken as criteria, and it is clearly
seen in the table above that a total of 13 expressions were identified in this context in 6 units. Again, in
Unit 3, one of the examples in the Genghis Law is an example in terms of shedding light on the ethical
value system of the medieval period in terms of tolerance by including the statement "The man who
passes by the men who are eating should immediately get off the horse, sit down to eat without the
permission of those who are eating, and those who are eating should not prevent this" (MEB, 2021, p.90).

° The text in Figure 6, Greek Civilisation, shows that elections held in Greek cities are considered the first traces of republicanism
and democracy. Greek scholars, especially Aristotle (Aristotle), laid the foundations of botany and zoology by compiling scientific
information on plants and animals. Thales (Tales) and Pythagoras (Pythagoras) of Miletus, mathematics, and astronomy, made
important studies in philosophy.
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While determining the examples of humanism, qualities such as respect for human dignity and rights,
prioritizing human values, and considering the welfare and self-confidence of the individual were
determined as criteria. As can be seen in Table 5, a total of 23 expressions were identified in this context,
and no expression was identified in Unit 1 and Unit |, .
2. For example, in Unit 3, Article 25 of the Universal Insan Haklari Evrensel Beyannamesi

Declaration of Human Rights states that "Mother |, Madde 25- Ana ve cocuk 6zen ve yardim gorme hakkina

a;‘? dCh'ld hsvfhthebr'gh,t to Caret a?d azls'Stljn;e' Af,ltl sahiptir, Bittin cocuklar evilik iginde veya disinda dog-
chiiaren, Whether born i of out-of wedlock benet sunlar ayni sosyal korunmadan faydalanirfar.

from the same social protection"'®, emphasizing
humanism (MEB, 2021, p.89).

In the fourth question of the study, the situation of Figure7

the History 9 textbook in terms of critical approach

and topicality ethical dimension was investigated. The findings obtained in this context are explained
below.

Table 6 Analysis of 9th-grade secondary school history textbook on Critical Approach and
Contemporaneity Dimension

Unit Names and Frequencies

Unit
Unit 6
. 4
. Unit Unit Unit Turkish Unit Acceptance
Main . . 3 . of Islam by Total
Sub-Dimensions 1 2 World in 5
Theme . World . the Turks Frequency
History Early . the Early The Birth of
. in the . and the )]
and Periods of . and Islamic .
) . Middle ) R First
Time Humanity Middle Civilisation .
Ages Turkish
Ages .
Islamic
States
Multu’ilmensmnal 4 13 6 3 6 4 36
< 5. handling
§ ‘é Presenting
s - © different 7 8 9 14 13 3 54
< s é- perspectives
8 @ Contextualisation
£ s (establishing a
o o . R 11 14 10 6 12 9 62
historical
relationship)
Total Frequency (f) 22 35 25 23 31 16

When Table 6 is analyzed, 36 multifaceted handling examples are used in 6 units in the 9th-grade
secondary school history textbook. While determining the multifaceted handling examples, situations
such as establishing a relationship between historical events and periods, evaluating the subject from a
historical perspective, dealing with different dimensions of the subject such as economic, political, and
socio-cultural comprehensively, evaluating the events from an interrogative, objective perspective and
examining the subject by taking into account the current conditions and developments of the subject
were taken as criteria. In the information passage titled Tirkiye as a Geographical Name in Unit 4, the
use of the word Turkiye for different geographical regions from the 6th century to the present day is
given, and a more comprehensive and versatile perspective on the subject is presented to the reader.
These different usages are up-to-date in terms of reflecting the changing and developing structure of
Turkish history and geography. For this reason, the different geographical uses of the word "Turkiye" in
Byzantine sources were evaluated within the scope of the criterion of "Critical Approach and Multi-
dimensional handling in the dimension of topicality” (MEB, 2021, p.98).

10 The text in Figure 7; Article 25. Mother and child shall have the right to care and assistance. All children shall enjoy the same social protection,
whether born within or outside marriage.
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In addition, 54 examples of presenting different perspectives were identified in 6 units. In the
determination of these examples, in the determination of the examples of presenting different
perspectives, multi-dimensional evaluation of the subject, comprehensive analysis within the historical
context, and consideration of current trends were adopted as criteria. In Unit 4, it is stated that the name
Turk has different meanings in various sources and research. According to Chinese sources, it is stated
that it means "helmet," according to Kashgarli Mahmut, "age of maturity," according to A. Wambery
"derivation", aCCOI’ding to Zlya Goka|p "law and lik olarak Avrasya‘da gériilen Tiirkleri arastiran bilim insanlari,

order owner"”. The presentation of these different bu kadim milletin adini en eski tarihi kaynaklarda aramistir.

Turk adina gerek kaynaklarda gerekse aragtirmalarda cgesitli

approaches is considered within the scope of anlamlar verilmistir. Tirk adi; Gin kaynaklarina gére "mig-

.y . . . fer”, Kasgarh Mahmut'a gére "olgunluk cadi”, A. Wambery'e
providing the reader with different perspectives on (.1 prey) gore “tiremek”, Ziya Gokalp’e gore “kanun ve
how the Turkish name has been interpreted in the nizam sahibi” anlamina gelmektedir.

historical process (MEB, 2021, p.98). Figure 8

Finally, in Table 6, it is seen that a total of 62 examples were identified in 6 units in the sub-dimension
of Contextualisation (Establishing a historical relationship). In determining these examples, qualities such
as establishing a relationship between the past and the present, considering the period's conditions and
value judgments, and identifying examples containing anachronism (time incompatibility) were
determined as criteria. In Unit 1, "In a 1995 film about eighteenth-century Scotland, the actor wears a
kilt. However, this garment was invented and used in the XVI century." Giving an example ensures that
attention is drawn to anachronism.

In the fifth question of the study, the situation of the History 9 textbook in terms of impartiality and
pluralism ethical dimension was investigated. The findings obtained in this context are explained below.

Table 7 Analysis of 9th-grade secondary school history textbook on Impartiality and Pluralism
Dimension

Unit Names and Frequencies

Unit
Unit gl
. 4
. . Unit . . Acceptance
Main Sub- Unit Unit 3 Turklsh Unit of Islam by Total
. . 1 2 World in 5
Theme Dimensions . World . the Turks  Frequency
History Early . the Early The Birth of
. in the . and the (4]
and Periods of . and Islamic .
) . Middle . S First
Time Humanity Middle Civilisation .
Ages Turkish
Ages .
Islamic
States
. Objective 3 20 5 10 6 11 52
£ £ narration
] ] i
EES Polyphonic 3 6 2 5 5 6 24
g8®5 approach
E © idi
= Avoiding 4 10 7 7 5 5 38
prejudices
Total Frequency (f) 10 36 14 22 16 21

" The text in Figure 8; Scientists researching the Turks, who first appeared in Eurasia, searched for the name of this ancient nation in the oldest
historical sources. The name Turk has been given various meanings in both sources and research. The name Turk means "helmet" according to
Chinese sources, "age of maturity" according to Kashgarli Mahmut, and "derivation" according to A. Wambery (Vambrey), “owner of law and order"
according to Ziya Gokalp.
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When Table 7 is analysed, it is seen that a total of 52 examples of objective narration are used in 6 units
in the 9th-grade secondary school history textbook. While determining the examples of objective
narration, qualities such as using an impartial and objective language were determined as the basic

criterion. In Unit 3, "The Silk Road represents a trade
route starting from China and ending in Europe via
Anatolia and the Mediterranean." This is an example
determined in this context (MEB, 2021, p.93). Within
the scope of polyphonic approach, a total of 24
examples were identified in 6 units. The criterion
taken as a basis in determining the examples of
polyphonic expression is the presentation of different
sources, perspectives, interpretations or explanations
about the historical subject or event. In this direction,
in the passage titled "The rise and end of the
Mongols"™ (Mogollarin Yikselisi ve Sonu) in Unit 3, a
polyphonic narrative was presented by reflecting the
perspectives of the Mongols, the Chinese and Kublai
Khan (MEB, 2021, p.98). It is understood from Table 7

Mogollarnn Yiikselisi ve Sonu

Cengiz Han, boylar arasi gatismalar dnlemis ve halkinin
enerjisini daha kazangh olan istilalara ySneltmistir. Mo
gol topluluklarnnin gégebe yasam tarzindan edindikleri
yetenekleri gok lyl kullanmistir. Ata binmekte usta olan
askerler savasta UstUnlOk saglamis ve rakiplerine ani ve
yikict baskinlar dizenleyebilmistir. Cengiz Han"in 8lim(n
den sonra onun torunu Kubllay Han, Cin’l ydnetmeye
baslamis ama Mogollarin gégebe gelenekleriyle Cinlilerin
yerlesik kaitorQ arasinda denge saglayamamistir. Eskiden
yagmalaria dogrudan ganimet elde eden Mogollar, artik lyl
yonetim ve vergi tahsilatinin faydalarimi gecikmeli olarak
goérebiimistir. Kubllay Han, bir tarafta Mogollar hosnut
etmek igin onlara Cinlilerden daha gok hak tanirken bir
taraftan da geleneksel Cin elitlerinin destedini saglamak
igin KonflgylsgU dlimleri desteklemis ve onlara tapinaklar
kurmustur. Savasg kimliklerini korumakta glglUk geken
Mogol yonetimi yillarca sdren kithk, salginlar ve saraydaki
yozlasmanin ardindan gikan isyanlar sonunda yikilmistir.
Gin yGzyih agkin sren Mogol isgalinin ardindan yeniden
yerli Cinlilerin eline gegmistir.

Heyworth-Dunne, 2021 s.102-103"%en dizenlenmisti

that there are a total of 38 statements in the book
within the scope of avoiding prejudices. In
determining the examples of avoiding prejudices, it
was taken as a basis to convey the information about
the past periods in an objective and impartial way by getting rid of the present point of view. In addition
to this, the criterion was the balanced reflection of all positive and negative aspects of civilisations and
societies in the book. In Unit 2, "Gobeklitepe's structural and formal features prove that the people living
in that period had a strong idea of God and used an advanced level of religious symbolism, contrary to
popular belief" While making this determination in the book, the conditions of the past were taken into
consideration, moving away from today's modern perspective, as well as an objective evaluation in the
light of archaeological data, without a biased approach by the author (MEB, 2021, p.64).

Figure 9

DISCUSSION AND CONCLUSION

In this study, an in-depth evaluation of the historical ethics dimension of the 9th-grade secondary school
history textbook used in Tirkiye was conducted. The results show that the book generally observes the
principles of historical ethics, but there is a need for more comprehensive content in some areas. In
terms of historical accuracy and honesty, quite positive examples were found in the book. In particular,
the use of reliable sources, the presentation of historical evidence, the adoption of an objective narrative
style, and the accurate presentation of historical facts with their contexts are noteworthy. These issues
enable students to acquire historical knowledge reliably and comprehensively. In addition, the
presentation of historical facts without distortion contributes to students' critical evaluation of historical
events. In the textbook, the fact that the causes and consequences of events are handled holistically
supports the correct understanding of historical facts. In this context, the positive examples in terms of
historical accuracy and honesty in the textbook differ from the criticisms of researchers such as Wineburg
(2001) and Loewen (2008) for the distortion of historical facts in textbooks. In addition, while (Epstein,
2009; Paxton, 1999) criticized the ideological and biased perspective of textbooks, the results obtained

"2 |n the text in Figure 7, Rise and Fall of the Mongols, Genghis Khan prevented conflicts between tribes and directed the energies of his people
towards more profitable invasions. He used the skills that Mongolian communities had acquired from their nomadic lifestyle. Soldiers who were
skillful at riding horses gained the upper hand in battle and were able to organize sudden and devastating raids on their opponents. After the death
of Genghis Khan, his grandson Kublai Khan began to rule China, but he could not find a balance between the nomadic traditions of the Mongols
and the settled culture of the Chinese. The Mongols, who in the past had obtained booty directly through plunder, could now belatedly realize the
benefits of good governance and tax collection. On the one hand, Kublai Khan granted the Mongols more rights than the Chinese in order to please
the Mongols. On the other hand, he supported Confucian scholars and established temples to secure the support of the traditional Chinese elite.
The Mongol government, which had difficulty in maintaining its warrior identity, collapsed after years of famine, epidemics, and rebellions following
corruption in the palace. After more than a century of Mongol occupation, China was again in the hands of the indigenous Chinese. Edited from
Heyworth-Dunne, 2021, pp.102-103.
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from the findings of this article are evaluated positively in terms of objective narration and presentation
of historical evidence.

The book also contains positive examples in the dimension of cultural sensitivity and diversity. The
inclusion of information about different civilisations, religions, societies, ethnic groups and genders
contributes to students' awareness of cultural diversity. However, it can be said that there is a need for
more rich and varied content in this area. For example, topics such as the interaction of different cultures,
intercultural dialogue, cultural sensitivity and ethical decision-making can be included in more detail.
Thus, students can develop a more sensitive and empathetic perspective towards cultural differences.
This finding is in line with the views of Banks (2019) and Sears and Wright (2004) on the necessity of
multicultural education.

There are positive examples in the textbook in the context of human rights and ethical values.
Emphasising universal values such as democracy, freedom, equality, justice, tolerance and humanism
contributes to students' better understanding of ethical issues and human rights in the historical process.
In addition, examining the ethical dimension in historical events helps students to develop their moral
reasoning skills. In addition, it can be suggested that human rights violations, ethical dilemmas and
solutions to these issues should be given more space. While this finding is similar to Noddings' (2013)
study which emphasises the importance of ethical values in education, it differs from Sleeter and Grant's
(2011) study which criticises discriminatory content in textbooks.

When evaluated in terms of critical approach and topicality, it is seen that the textbook deals with
historical events from multiple perspectives, presents different perspectives and contextualises them.
This approach helps students develop historical thinking skills. Examining historical events from multiple
perspectives and establishing contextual relationships contribute to students' understanding of events
more comprehensively and in depth. In addition, associating historical events with current contexts
enables students to gain historical consciousness and awareness. These findings suggest that the History
9 textbook deals with historical events in a multidimensional way, presents different perspectives and
makes contextualisation. These findings coincide with VanSledright's (2011) and Barton and Levstik's
(2004) views on the importance of historical thinking. In this context, the History course book has been
prepared at a level that can provide students with historical thinking skills and contribute to their more
critical and multidimensional evaluation of history.

Positive examples were also found in the book in terms of impartiality and pluralism. Objective narration,
polyphonic approach and avoiding prejudices allow students to evaluate historical events in multiple
ways and to take into account different interpretations. Reducing ideological and political orientations
in historical narratives can help students gain a more independent and critical perspective. These
findings differ from Fittzgerald's (1979) and Loewen's (2008) criticisms of ideological orientations in
textbooks.

In general, it can be said that the 9th-grade secondary school history textbook offers important
achievements in the context of historical ethics. However, it is recommended to include richer and more
diverse content in terms of cultural sensitivity and diversity, as well as human rights and ethical values.
In particular, more comprehensive coverage of intercultural interaction, ethical decision-making, human
rights violations in historical events, and ethical debates may be important for students to gain historical
awareness and sensitivity. Similarly, examining and improving historical ethics textbooks at other grade
levels is very important for students to comprehend historical events from a holistic and ethical
perspective. Observing historical and ethical principles in history education can contribute to students'
development of historical thinking, empathy, moral reasoning, and critical perspective. In this context, it
is important to restructure history textbooks as well as history education practices by considering
historical ethics. Thus, students can evaluate historical events more holistically, impartially, and ethically.
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This situation can contribute to the students growing up as responsible citizens who are more sensitive
to historical and current social issues.

Developing History Education Policies Based on Historical Ethics

In order to strengthen historical ethics in history education, various steps should be taken at the policy
level. The Ministry of National Education and related institutions and organisations should prioritise
historical ethics in history education. Thus, it will be possible to strengthen the historical ethics
perspective in many areas, from teacher training to textbooks, from curricula to teaching programs. In
addition, sufficient budget should be allocated to support teachers and educational stakeholders on
historical ethics. Financial resources should be provided for in-service training, guidance materials,
conferences, and workshops. Finally, the issue of historical ethics should be explicitly included in
documents such as educational policies, strategic plans, and action plans, and concrete goals and
implementation steps should be defined in this field. Thus, historical ethical principles can be
systematically integrated into the education system.
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